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Young refugees - education, integration and psychosocial situation 

Berit Berg 

NTNU Social Research 

Young refugees – education, integration and psychosocial situation

Research topic/aim

This paper focuses on newly arrived refugee youth with limited Norwegian skills and school background from their country
of origin. The paper is based on results from an innovation project funded by The Norwegian Research Council (2019
-2024). Background for the project is the large dropout rates among students who go straight into ordinary classes in upper
secondary school. Many of the young refugees lack completed primary school from their country of origin due to war and
flight. Others have completed lower secondary school but have limited Norwegian language skills and knowledge of the
Norwegian school system. The project explores ways of preparing newly arrived young refugees for upper secondar school.

Theoretical framework

The project has it’s main theoretical inspiration from Critical Empiricism. Important theoretical sources: Antonovsky’s theory
on Salutogenesis with his concept Sense of coherence (SOC), Granovetter’s concept The strength of week ties and
Pastoor’s concept Educational resilience.

Methodology and research design

This paper presents experiences from so-called combination classes where focus is on language training, fulfilling primary
education in addition to preparation for upper secondary education. The overall goal is to enhance the integration through
more targeted, individualized and holistic training. Our methodological approach in this part of the project has been qualitative
interviews and focus groups with students, , teachers and school leaders.

Findings and relevance to Nordic Migration Research

Facilitating training for the newly arrived young refugees shows promising results. Bridging of past, present and future is vital
for successful outcomes – in the education system, but also in life as general. A perception of the world as comprehensible,
manageable, and meaningful, as captured in Antonovsky’s concept Sense of coherence (SOC), is important for further
development and wellbeing. Building a sense of belonging is crucial for all refugees, but even more the youth who have their
whole lives ahead of them.

The overall goal of the project is to enhance the integration of youth and young adults with a minority background through
more targeted, individualized and holistic training.

 

At the individual level, the project will contribute to:

- Better Norwegian skills among minority students

- Better schooling and training results

- More targeted career guidance

- Enable more accurate education and career choices

- Holistic measures including psychosocial situation and everyday life

- Develop sustainable social networks for the youth/young adults

- Prevent exclusion and marginalization

- Better integration

 



At a system level, the project will contribute to:

- Development of new organizational solutions and work forms in training for minority language speakers

- Closer collaboration and more seamless transitions between adult education and high schools

- Development of a larger range of measures in the transitions from school to working life

- Committed cooperation between the different agencies involved in the minority student's educational situation

- Increased understanding of immigrants as a resource



From Degrees to Migration: Education, Mobility, and Precarious Work in
Bundelkhand, India 

Abhishek Gupta 

International Institute for Population Sciences, Mumbai, India 

 

This study investigates the relationship between higher education, migration decisions, and labour market outcomes among
youth in Bundelkhand, a structurally marginalised region of central India. It addresses the research question: How does
higher education shape migration as a strategy for labour market integration, and what employment outcomes do
graduates experience at destination? The paper reconceptualises education-to-work transitions by situating migration as an
intermediary process linking educational attainment to labour market participation.

The analysis is based on primary qualitative data collected across 14 districts of Bundelkhand. The dataset comprises 30 in-
depth interviews (IDIs) with students, recent graduates, and faculty, and 3 focus group discussions (FGDs) with student
cohorts. These are supplemented by institutional documents and secondary information on regional labour market conditions.
A purposive sampling strategy ensures representation across caste, class, gender, and rural-urban locations, with emphasis on
first-generation learners.

The findings demonstrate that higher education functions less as a mechanism for local labour absorption and more as a
driver of out-migration, reflecting limited regional employment opportunities. However, migration outcomes are
characterised by labour market segmentation, with a concentration of graduates in informal, low-security, and skill-
mismatched employment. The results further indicate that caste-based networks, gender norms, and spatial constraints
significantly mediate both migration decisions and employment trajectories.

The study contributes to the literature by empirically linking higher education expansion to migration-driven labour market
integration under conditions of structural constraint. It offers policy-relevant insights for strengthening regional economies,
enhancing institutional employability frameworks, and designing inclusive migration and skill development interventions.

Keywords: Higher Education; Migration; Intergenerational Mobility; Youth Transitions; Precarious Employment;
Bundelkhand; India.

 

 

 



The Evolution of Inequalities in Education and Policies in Europe for Roma
Children  

Joan Ventura Piquer 

Oslo Metropolitan University 

The Roma people are one of the largest and most vulnerable minorities in Europe, remaining at the same time one of the most
persistently discriminated against. Despite decades of targeted policies in key areas (such as education, employment, health
care, housing and social services), initiatives and measures at the international, national and local level, they still face
persistent educational disadvantages across the continent. Following the adoption of the EU Framework for National Roma
Integration Strategies of 2011,and the more recent EU Roma Strategic Framework for Equality, Inclusion and Participation
(2020-2030), finding if these frameworks have driven positive changes and improved the situation, specially in a context of
policy restrictions in the education field and targeted attacks on minorities, is a matter of social justice as well as of academic
inquiry.

This paper aims to answer the following question: To what extent do educational inequalities between Roma and majority
populations persist over time, and what role have structural and institutional factors – such as the EU and national policy

frameworks – played in the shaping of these trends? 

Drawing from critical policy analysis and structural inequality theory, we will examine the gap between policy intent and
educational outcomes for Roma children across Europe. Whilst the efforts by the EU in this regard are acknowledged, we
question the structural and institutional conditions under which policy translates – or fails to translate – into tangible change
for the Roma population. 

The empirical analysis will be carried out in two steps: first the analysis of the four waves of the FRA Roma Survey (2011-
2024) to determine the trends and evolution of inequalities in education affecting Roma youth. Through descriptive statistics
and cross-national comparative design, we will track three key indicators across time and countries: Early childhood
education participation, educational attainment and early school leaving. Secondly, by using the  repository of
educational policy interventions or reforms from STRIDE, the Horizon Europe research project studying educational policies
for equality and inclusion in: PL, NO, HU, DK, EL, UK; we will contextualise these trends within the national policy
landscapes.

Previous studies confirm that educational inequalities affecting Roma students at the EU level persist or have improved only
slightly. These coexist with proven improvements and variations at the national level suggesting that national policies can alter
the effectiveness of transnational frameworks. We also anticipate that progress will be uneven across indicators.

The paper will contribute to Nordic migration research, first, through the analysis of educational policies in both Norway and
Denmark, included in the STRIDE research efforts. Secondly, despite the smaller size of Roma communities in the Nordics,
examining Roma educational inequity and marginalisation across Europe offers timely insights for Nordic debates on
inclusive education, migrant integration, and social justice. The analysis of their experience of exclusion and
marginalisation that cuts across migration, ethnicity, and institutional discrimination can be fruitful and interesting for these
debates, and the study’s methodology and findings could be applied to investigate Nordic cases.



Is it funny or not? The use and contestation of racist language between minority
youth in three Norwegian schools 

Brit  Lynnebakke 

NIFU - Nordic Institute for Studies in Innovation, Research and Education 

This presentation discusses the use of racist and discriminatory jokes among pupils in three secondary schools in Oslo. It is
based on findings from 15 focus groups and 4 individual interviews in schools with a high proportion of “visible minorities”.
The interviewees attended 10  grade (15-16 years old), and most were children of immigrants. Previous research about the
use of racist words among (young) people with a minority background emphasises that it can be a way for marginalised
groups and individuals to reclaim power and react to racial hierarchies that are not talked much about in society (e.g., Roberts
et al, 2008; Ellithorpe et al, 2014). Other research among young people finds that it can be a way of expressing friendships
and closeness (Winkler Reid, 2015), but also that experiencing such jokes can be followed by psychological distress – also in
settings where youth describe this as friendly banter (Douglass et al, 2016). In this study, the use of jokes with racist
language was a strongly contested issue among the 10 -graders. Interviewees portrayed a social setting where the norm was
to laugh at the jokes and not react negatively. Meanwhile, many pupils found the widespread use of comments at school
unpleasant and offensive, and it could negatively affect their well-being. The comments’ meaning was situational: they could
be used in friendly banter – especially between boys, but also in personal conflicts, which contrasts earlier research. Some
interviewees described the comments as racist. Many youths expressed a high level of uncertainty regarding the jokes’
meaning and how to react. The situational variety of the jokes’ meaning and strong peer pressure entailed a complex social
setting for youth to navigate and for teachers to intervene in. The findings suggest a need for a closer integration between the
psychological research that focus on wellbeing and distress in association with racial jokes (Benner et al., 2024; Douglass et
al., 2016) and the social scientific studies that address the social functions of such jokes. Moreover, the findings highlight the
risks of racial jokes between friends as such jokes draw on the same repertoire as negative stereotypes in larger society.
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Signs of hope: immigrant deaf adults’ experiences of late-coming to language
learning and community in Swedish Sign Language environments in folk high school
and municipal adult education. 

Adams Lyngbäck  Liz  

Stockholm University 

Signs of hope: immigrant deaf adults’ experiences of late-coming to language learning and community in Swedish Sign
Language environments in folk high school and municipal adult education.

This paper will draw on multi-sited, linguistic ethnographic material from two research projects (Swedish Institute for
Educational Research and the Swedish Research Council) focusing on folk high school and municipal adult education of
immigrant deaf, hard of hearing and deafblind adults (DHHDB) from course participants’ perspectives. We situate the study
within the contemporary landscape of deaf education in Sweden as it intersects with language rights and migration. Swedish
Sign Language [STS] has not been granted the same rights as the five declared minority languages and deaf children’s access
to a sign language environment in education is highly restricted by the governing authorities (Larsdotter et al., 2025; Adams
Lyngbäck & Andersson 2024). The DHHDB participants in the study in focus all have a migration background, either as first
or second-generation immigrants. The dual category status deaf people inhabit (De Muelder & Murray 2017) contains self-
identification as a member of a sign linguistic minority community (sign language people) alongside the realities of being
and/or having become disabled, the latter known as language deprivation. The ‘Deaf-disabled and language-minority
dichotomy’ creating the ‘Deaf Duality Paradox’ (Wilks & O’Neill 2026) brings attention to how migration, language policy,
disability and education. Drawing on ethnographic fieldwork in STS environments in one folk high school and one municipal
adult education center, including fieldnotes, interviews with eight students and eight teachers, audio-video recorded lesson
observations, and critical reflections with six sign language interpreters, we construct composites through counter-
storytelling of the participants’ experiences. We approach the analysis with crip linguistics, raciolinguistics and epistemic
injustice in education which draws on Deaf and disability studies. In focus are the shared experiences of community through
collective understanding when coming into contact and ‘in view of each other’. We then employ participants’ perspectives to
outline what linguistic justice in education entails for future generations of DHHDB learners in spaces of collective agency
drawing on bell hooks’ pedagogy of hope. Transformative possibility takes the form of concrete actionable recommendations
for an ‘officialization’ in language policy where sign language recognition was just the starting point (EUD 2025).

Adams Lyngbäck, L., & Andersson, S. (2024). Deaf, diverse and denied: Insights and challenges in responding to educational
and linguistic human rights of deaf immigrant students. In Inclusion and Special Needs Education for Immigrant Students in
the Nordic Countries (pp. 216-232). Routledge.

hooks, b. (2003). Teaching community: A pedagogy of hope. Routledge.

Larsdotter, M., Adams Lyngbäck, L., & Johansson, S. (2025). Discursive Discrimination Ableism and Linguicism in
Governmental Documentation – The Case of Swedish Sign Language. International Journal of Disability and Social Justice,
5(3), 310-331.

Wilks, R., & O’Neill, R. (2026). Integrating British Sign Language into deaf education. The Language Learning Journal,
54(1), 182–193. https://doi.org/10.1080/09571736.2025.2554235

EUD 2025. From recognition to officialization: A European evolution of sign language rights. Editor: Alexandre Bloxs.
European Union of the Deaf.



Regional Inequality and Youth Migration in Latvia: Evaluating the Impact of Equal
Funding Policies on Educational Access and Mobility 

Lija  Indāne 

Latvian University og Life sciences and technologies 

Regional Inequality and Youth Migration in Latvia: Evaluating the Impact of Equal Funding Policies on Educational Access and
Mobility

Keywords: regional inequality; youth migration; Latvia; educational access; STEM education; cultural education; Latvian
School Bag; regional development; mobility sensitive policy.

During years after economic crisis in 2008 Latvia lost population After the 2008 global financial crisis, Latvia experienced one
of the sharpest population declines in the European Union.Between 2008 and 2018, the country lost approximately 260,000 to
280,000 residents, equal to 12–13% of its total population. The main drivers were large-scale emigration after the economic
downturn and a continuing natural population decrease (low birth rates, high mortality) leeds to closing much schools in
regions.After closing school as region centre of culture, place of work and support for young families, region lost more
population.

Regional economical development inequality continues to shape youth mobility and educational access in Latvia. The Riga
region dominates national economic activity, generating 65.8% of Latvia’s GDP in 2023 with GDP per capita of EUR 30,440,
while Latgale records the lowest level (EUR 11,536) and continues to face strong youth out migration. Latgale is region with
border area with Russian Federation and more important for national security.In Latgale traditionally live much Russians.

Other regions, including Vidzeme (EUR 12,762), Zemgale (EUR 13,626), and Kurzeme (EUR 14,452), maintain intermediate
positions yet also experience persistent depopulation toward the capital area. Between 2023 and 2025, Latvia registered modest
positive net migration driven by remigration and the inflow of Ukrainian refugees, but these changes did not reverse long term
regional decline.

This research evaluates two nationwide educational instruments — the cultural education programme Latvian School Bag and
state funded STEM and Civic Participation initiatives. Using administrative data and regional comparisons, it demonstrates that
equal per pupil funding does not ensure equal access. A uniform EUR 20 per student model benefits urban environments
where funding translates directly into content, while rural areas face high logistical costs that reduce both diversity and quality
of experience.Positive aspect that both programs make the same model 20 euros per student, regardless of citizenship that
help to integrate in Latvian culture migrant students.

The author argues for territorially differentiated, mobility sensitive education policies and proposes regional funding
coefficients to equalize learning opportunities, emphasizing that spatial inequality remains one of the key drivers of youth
migration in Latvia.This is connecting all youth in Latvia migrants and native citizens.



Nordic Mobility for Student Teachers 

Astrid Haugestad 

NLA University College 

Abstract

Communication and cultural skills are central aspects in cooperation across Nordic countries and contribute to knowledge
sharing and cultural exchange. Intercultural competence is also an important part of the teaching profession, and
internationalization plays a significant role in teacher education. The purpose of this study is to investigate student teachers'
expectations and experiences of participation in an exchange week within the Nordic countries, and how a short-term
mobility may increase opportunities for further international engagement.

Semi-structured interviews were conducted with nine first-year students at the teacher education program at NLA University
College. Data materials were analyzed by using thematic content analysis, where the aim was to identify and systematize
central themes. The data material was structured into four categories: expectations (number), meeting expectations,
challenges (number), and recommendations.

Based on Sjøen (2023), higher education should help students develop knowledge, skills, and attitudes to navigate a complex,
changing world. In teacher education, internationalization is key to preparing students for inclusive classrooms by
strengthening intercultural competence. It exposes students to diverse perspectives, practices, and global challenges (Müller,
2024), making it essential for institutions to integrate diversity and culture into their programs (Goth & Økland, 2023).
Student mobility further enhances cultural understanding and reflective development (UHR, 2011), and supports personal
growth and professional development. Culture is seen as dynamic and intercultural communication involves broader social
and political contexts (Fretheim, 2021). Overall, the literature shows that intercultural competence and global awareness are
essential for students’ development and for fostering inclusive education. Networking and contact with students from other
countries open opportunities for discussions about the teaching profession and the development of students´ abilities to
analyse through critical reflection within a professional community (Haugestad & Keeling, 2024, p. 138).

Both theoretical perspectives and results highlight that multicultural competence is crucial in professional development and
involves knowledge, global awareness, cultural understanding, openness, respect, empathy and tolerance. A short-term
mobility within a Nordic teacher training institution in the first year of study provides valuable experience and insight, which
may both open for more Nordic cooperation and also increase opportunities for further international engagement and long-
term mobilities.

 

Keywords: teacher education; internationalization; Nordic cooperation; student mobility; intercultural competence; formation.
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